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THE BROOKHAVEN TOWNSHIP PROJECT

for the Pre-school Education of children from families unable to utilize fully
Community opportunities

The Town of Brookhaven has taken action to provide the children of those families
unable to utilize fully the existing educational, economic, cultural and social
opportunities available in the Township with the means to succeed in the existing
public and parochial school systems and participate meaningfully in the Community
experience, by establishing a pre-school education program for these children aged
three to five years of age, administered by the Board of Cooperative Educational
Services for the Second Supervisory District and using facilities and services of the
Department of Social Welfare and the Suffolk County Family Court.

The basic goal of the project will be the full development of the human potential
of each child. The project also seeks an increase of parental awareness and
understanding of the values of education and the parents’ responsibility for their
children’s education.

The Town of Brookhaven seeks to mobilize all community resources, services and
facilities to the end of accomplishing the goals and attaining the objectives of this
Project.

There has been a growing concern among educators and the general public alike
over the academic retardation shown in children from culturally and economically
disadvantaged homes. These children frequently show inability to adjust to the
demands made on them in the kindergarten and first grade. Research indicates that
this academic retardation is a continuing process starting at a few months below
grade level in the kindergarten and reaching two years below grade level at the sixth
grade. In many cases children have been unable to move into the first grade after a
year of kindergarten experience. 

Research has shown that these children have been particularly deficient in skills
which are involved in the learning process. Notably lacking are language abilities,
both in communication with others and comprehension of verbal material. Marked
deficiencies have been noted in the ability to concentrate or focus attention and in
auditory and visual discrimination.

Handicapped by these deficiencies in his early years these children have little
opportunity for success in school. The child faces a succession of failures which
increasingly limit his motivation until apparently listless and dull he serves his time
until the Law allows him to drop out of school. To these children, it is not surprising
that school becomes and unpleasant and distasteful experience.
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The Brookhaven Town Project seeks to remedy this situation through development
of a special program for pre-school education of these children.

THE BROOKHAVEN TOWNSHIP

PRE-SCHOOL EDUCATION PROGRAM

A Summary Statement

C The environment in the Brookhaven Project will be reality bound and designed to
develop a sense of security especially helpful to children from disorganized homes.
Order will be stressed to reinforce the child’s feeling of security in the schoolroom.

C The child’s attitudes toward work as the basis of all accomplishment will be
developed, as the child is taught to respect the results of his own efforts rather than
to depend on the praises of others.

C Self-help will be recognized as one of the major needs of the children. Techniques
and methods of learning self-care without emotional overtones have been
developed and will be utilized so that the child can develop independence and
control of his environment. Special exercises in the skills of daily life will be of
particular value to those children who do not receive such training at home.

C The training materials and methods used in the program will stress development
of all the senses. Sensorial materials will be utilized to develop in each child the
ability to see, compare, differentiate and explore effectively his environment.

C Self correcting exercises will give each child greater freedom in the expression of
individual differences. It will be possible for each child to identify his own
mistakes and become secure and confident in dealing with his own problems. Self-
correcting exercises will serve as ego-strengthening experiences for the children.

C Each child will retain psychological as well as physical freedom to move and work
according to his own individual needs. Each child will work on an independent
basis, so that those children with special needs can be taken care of without having
the matter brought to the attention of the entire class.

THE RIGHT TO BE DIFFERENT

The Brookhaven Project will respect the right of ethnic groups to be different. The
program will utilize not only pictorial materials, but also folk music to create a bridge
between the child’s native culture and his present environment, to give him a feeling
of belonging and to establish a better rapport between the home and the school.
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The Project will draw on the vast resources of the Library of Congress, its wide
selection of recordings of the folk music of various cultures, including American
Indian, Negro, and Puerto Rican. These materials will be used also to broaden the
background of the teacher and encourage appreciation of the traditions of other
cultures by. the community at large.

THOU SHALT NOT STEAL

It has been said, “delinquents are made, not born.” No child is born either honest
or delinquent. These are attitudes the child learns. He must be taught the rules of
honesty with respect to property. He does not inherit this knowledge. The young child
will formulate his own ideas of honesty from his environment, and the experiences
he is exposed to at home, in school and in the community.

A child is always in the process of becoming . . . Becoming someone . . . Becoming
something . Becoming honest. How will the Brookhaven Project’s program advance
the process of becoming honest.

Becoming honest, and handling property are both learning processes.

The young child must learn to differentiate between what belongs to him and what
belongs to other members of his family before he can be expected to recognize and
respect ownership of property outside the home. Yet to understand “ownership,” the
child must himself own something. Only when the child understands that some object
is his very own, can he then learn the meaning of ‘mine’ as contrasted to the meaning
of ‘yours,’ ‘his,’ ‘hers,’ or ‘theirs.’ The young child in the Brookhaven Project who
rarely has either privacy or property in his home, must first be exposed to the concept
of “ownership” in the prepared environment.

Respect for the property of others can best be learned by example.

Since these children will not receive this example in the home, the prepared
environment of the school develops the sense of property in each child. There is a
place, his place, with his name on it; a place to hang his coat; a place to store his
things; his hat, his chair, on which to sit; a desk, his desk, on which to work; a drawer
or cubicle in which to keep his own work. All this his very own. He will respect his
ownership, and develop respect for the ownership of others. He will acquire the same
attitudes toward the property of adults as he has had adults show toward his own
property in the prepared environment.

Studies made on understanding the motivation for the taking of property from
another without right emphasize that such action is ‘other-directed behavior.’
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... he may compensate for his inferiority in school by winning the approval
of his playmates by his boldness and ingenuity in breaking the laws of God
and of man, including those of the teacher...” Rivlin, Harry N., Educating for
Adjustment, D. Appleton-Century Co., Inc., N.Y.

Understanding that ‘stealing’ is an indirect means to an end, we must prepare to
meet the need or ‘end’ before the overt act is manifested.

Dr. Maria Montessori in her studies of these deviations in the young child evolved
a method of approach to the problem before the deviations became manifest.
Satisfaction from success experiences as opposed to competition before the young
child is ready for competition is emphasized. The pressure is off. The prepared
environment meets his needs. It is self correcting and leads to success experiences.
It is not competitive; the rewards are intrinsic. The child need not look for substitutes
for status. Power is his—in his mastery of the work apparatus. Affection is his in the
form of the complete attention that the Teacher is able to give him because of the
individual nature of the teaching method. In Dr. Montessori’s prepared environment,
the apparatus is not an alluring toy, but a challenging work device. The child is not
tempted to remove the item from the environment without permission. By meeting
physical and emotional needs through the prepared environment, the need for other
directed behavior is minimized.

Although financial need is an important factor in the development of anti-social
attitudes and acts of delinquency in later childhood, ,which the Brookhaven Project
hopes to reduce through a program of early childhood education, merely providing
day care to the children, cf families with financial and overcrowding problems will
not remedy the situation°

Children from homes where social disorganization can be shown, from arrest
records or other similar objective data, should be preferred for training in the Project.
Assuming that the existing research showing the great influence of early childhood
experience upon the development of individuals is correct, then the development of
strong constructive attitudes toward family, work and society within the Project
program should exert a lifetime effect that is good, for the child and for the
community.

The first evidence of the value of this program should be the better adjustment of
these children to the public school system, with less delinquency during their school
years, as compared with other children from the same area who do not benefit from
this program.
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ROLE OF EXPERIENCE IN THE FORMATION OF CONCEPTS

The world’s great educators have from the time of ancient Greece—and
probably before that time—recognized the value of coordinating sensory and
mental training. Plato and Aristotle, both of whom dominated the intellectual
world until the Middle Ages, stressed the importance of training the hand as a
preliminary to the formation of right habits of mind. Plato furthermore,
recognized also the paramount importance of aesthetic laws in their application
to education.

Their teaching was furthered by such great thinkers as Rabelais, Montaigne
and Comenius—particularly the last. In the 17th Century, the English
philosopher John Locke advocated the training of the senses and by doing so
inspired Rousseau. Contributions to the cause were made by Salzmann, Herbart
and Froebelo All these great educationists recognized and stressed the value of
development of sense perceptions as against the time-honored formal study of
grammar. They revolted against the theory that education is a purely intellectual
discipline. They maintained that the essential thing in education is the
development of all human powers— physical, mental and spiritual, and that hand
and eye training is as important as the study of Latin and Greek.” Tomlinson, R.
R., Children as Artists, (1947) New York

Sensory training. By experience with material, impressions are amassed, some
often at first appearing unimportant. There is a further aim: knowledge of mat-
erials, of the possibilities in plastic handling, in tectonics, application, in work
with tools and machines—such as is never attained through book knowledge and
traditional verbal instruction.

Basic sensory experiences—gained by these exercises—undergo development
and intellectual transformation, and later are brought into relation to other
experiences. It is not possible to skip any stage in experience, though it may
sometimes appear desirable. From the first inarticulate experience, the whole of
life is one continual growth. Therefore it is indispensable in human development
to pass through all stages of elementary experience in every field of sensory
activity.  Moholy-Nagy, Laszlo, The New Vision and Abstract of an Artist, New
York, George Wittenborn, Inc. (1947)

Many schools of psychology maintain that the individual is born with a certain
degree of intelligence which remains the same throughout life. The functioning of the
intelligence, however, ‘depends to a great extent upon mental constructions that are
built by experience and by conscious thought. It is this development that can be aided
by education.
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When we speak of sensorial education, many people object that children do not
have to attend a school for this. While it is quite true that the sen-sorial impressions
received in school are very poor compared with those, obtained from the outside
world.. nevertheless, sensorial impressions are not the same thing as sensorial
education. It is possible for an individual to receive any amount of sense impressions
and be ‘none the wiser.’ We know that there are adults who can travel around the
world and when they return be unable to recall anything of interest. Sense
impressions alone are not enough; the mind needs some education in order to discern:
and appreciate. Otherwise, it is a case of “eyes that see not, and ears that hear not.”

What is needed are not more and more sense impressions which only increase
fatigue, but education of the senses.

A common misconception concerning sensorial education is that the aim is to
sharpen the senses physically by means of repeated exercises. When we “educate” the
senses we are not trying to make the child see better, we are helping him to know
what it is that he sees. By providing strongly contrasted sensations followed by
variously graded series of sensations, we are teaching the child to differentiate. For
example, if we show him first red, then blue, then several shades of blue, we are
teaching him what is red, what is blue and something about blueness. At the same
time the child is learning to compare, differentiate and contrast; to distinguish
different sense impressions and to put them in some kind of order. This is the
beginning of a conscious awareness of the environment as opposed to the
unconscious knowledge that he already has, and as the child isolates the sense
impressions and the qualities perceived, he is gradually building up abstract
conceptions: redness, blueness, darkness and light, finally color. This is the beginning
of the development of the intellect.

After the child in the Brookhaven Project has gained some confidence though his
mastery of simple tasks involving his daily personal life, he will be introduced to the
sensorial materials.

The purpose of the self-correcting sensorial materials is to permit the individual
child to proceed and develop at his own speed without competing with the rest of the
class. The teachers put no limitations on how often the child wants or needs to use a
particular piece of apparatus. After the child feels secure in the mastery of one piece
of apparatus: the Teacher will present new material and lead the child onto the next
step in his sensory education. The child will be free to move about the classroom and
may take the work to his desk or work on a mat laid out on the floor. The purpose of
the floor mats and the small individual table mats are to place a topographical
boundary around the child’s work. a boundary respected by the other children.
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One of the ground rules of the programs is that: no child is permitted to interfere
with the work of another child thereby teaching the child respect for the work and
achievement of others. Although the children will not have any specially assigned
places and will be permitted to work throughout the classroom, always respecting the
basic rules of order, all supplies and educational materials are displayed in a certain
order on shelves around the room. Although a child is free to, take and use any
material in the classroom, not already in use, he is also responsible to return the item
to the exact place it was taken from, developing in the child an awareness that
freedom and responsibility go hand-in-hand. The development of this basic discipline
of order frees the teacher for individual help to those children who require it.

Learning requires concentration, and the only way a small child can concentrate is
by fixing his attention en some task he is performing with his hands. From the very
first, the hand is used to explore the world, and all through his development, the hand
is the child’s teacher.

The children of this Project will be preparing themselves to enter the existing
public school system, but at the same time they will be gaining values to live by.
They will be learning that work is required to meet the basic needs of themselves and
others; that work has different rewards and at the same time is both demanding and
satisfying. In the operation of this program, work and school are not separate worlds.
School is work.

No matter what the age, something happens to a group or to an individual child
when he undertakes a real job. There is pride in accomplishment.

Work is a significant part of Life. People must work to sustain themselves and meet
their basic needs. People work to enhance themselves and develop their creative
potential and add to the luxury of living.

Individual perceptions of work differ. Some individuals approach work with an
almost religious zeal while others accept it with stoical endurance, and still others are
bored. Some people find in work a sense of fulfilment and deep satisfaction.

Attitudes toward work are learned or ‘caught,’ and most frequently have their
genesis in childhood experiences. In the Brookhaven Project the program will be
concerned with the child’s perceptions of and attitudes toward work.

We cannot teach skills for a future we cannot foretell. We can only teach better
attitudes toward work so that each child can learn to find significance in any task he
undertakes.

Only a little over half of our nation’s youth stay in school long enough to graduate
from High School. Cause for alarm? Yes, when we consider the fact that a high
percentage of our juvenile delinquents do come from the ranks of the dropouts. It is
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further cause for alarm when we realize that dropouts drift unhappily from job to job,
competing with adults for low-paying jobs, and that they assume little responsibility
for improving their community or nation. This is a far cry from the goals of American
Education: “To prepare boys and girls for effective participation in the civic and
economic life of the country...To provide the best possible chance in life for each
youngster. ...”

Most of the youngsters who drop out of school at 16 or 17 are poorly prepared
for the world of work. Usually in addition to lacking the training and education
required for many jobs, they lack sufficient knowledge of their own abilities or
of jobs in general to be able to make wise choices.... Even in the present period
of relatively full employment [1956], youngsters who leave school before
completing High School are likely to experience difficulty in finding satisfactory
jobs. They are cut adrift from their familiar world of school, needing an income
but experiencing the insecurity of the marginal worker who is often unemployed
and usually unsure of his job. Under these circumstances it would be remarkable
if some of them did not become lazy, restless, baffled or discouraged. ...” Allen,
Charles M. Combating the Dropout Problem. Chicago, Science Research
Associates, Inc. (1956)

The program at the Brookhaven Project will provide those children with no
previous learning experiences with special programs to develop self-reliance in
personal matters as well as the readiness for later school achievement. For the child
who may have experienced prior difficulties and already developed poor feelings
toward himself and learning, the program will exert a therapeutic effect.

The program is designed to foster in each child the desire to achieve at his
maximum capability while developing the skills necessary to attain the goal.

WORK OF THE PRE-SCHOOL CHILD

Let us first consider some of the problems of the very small child; problems he
must solve on the road toward becoming an adult.

At first all is confusion to the small child: time, space, casual relationships,
distinguishing between the real and unreal. To a two year old, everything he has
already experienced happened yesterday. Space is a mystery; if boats are fun in the
bathtub, why not take one home from the marina.

Nevertheless, by the time the normally advantaged child is three years old, he has
overcome these difficulties and is talking about time, space and sensations, and many
other things by means of the language he has learned. He has explored his
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environment, picked-up, poked, prodded, climbed upon and jumped off, hefted,
thrown, trod, splashed, squeezed and countless other things.

As the child grows he is eager to perform adult tasks and develop adult skills. The
child who lacks cultural opportunities is seriously handicapped in his capacity to cope
with the ordinary public or parochial school system, through his lack of meaningful
experiences with the world around him.

In the program planned for the Brookhaven Project, each child will have the
experience cf self-care and care of his surroundings, developing self-confidence and
a sense of responsibility. In the pre-school environment rich in sensory stimuli, the
child will grow familiar with his world and lay the foundation for later conceptual
thinking, as well as form the positive, productive attitudes necessary to make him an
asset to his community.

Repetition is a great part of a small child’s life. He needs the opportunity to repeat
actions or to hear the same song or story over and over again, as an outlet for his own
energy and to perfect his skills. Even though the child of three may understand the
concept of time, he is still unhampered by carefully worked out schedules for the
years to come, or even the minutes to come He lives in and for the present moment:
and thinks nothing of repeating the same action twenty or thirty times.

When the child is permitted to do real work, meaningful constructive activities, he
finds a direction for his inner energy. When he derives joy and satisfaction for the
work, he has discovered the pleasures of work and has no need for other incentives,
tangible rewards or even praise. In fact, inducements or rewards tend to disrupt the
child’s—the working child’s— concentration.

The only difference between work and play is the matter of attitude. 

A Washington cocktail party is work to a busy ambassador, while carpentry can be
play to the surgeon who wishes a change of pace from his responsibilities. Work is
simply the constructive use of energy, whether expressed in balancing a tea cup or
sawing wood. Work is a fulfillment of oneself. 

It is essential therefore, that a feeling of satisfaction in work completed be attained.
A positive attitude toward work and good work habits must be developed before the
child enters the existing public school system.

The discipline of the clock is a valuable lesson for a child. Getting up at a certain
hour to go to school, or for parents to go to work, the setting aside of certain days for
Church services ‘or family activities develops in the young child a sense of
responsibility, and in the culturally advantaged’ home this is accomplished without
the necessity for any formal training. In the culturally disadvantaged home, however;’
the child “is not given the early opportunity to learn the discipline of the clock, and
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his haphazard ‘life of late to bed and late to rise, without thought of ever being on
time for school or work, develops poor habits that will lead to later ,school and job
difficulties.

Children must receive encouragement. A belief in the ability to succeed is
necessary for any success°. As Dinkmeyer and Drekurs, have said in their book,
Encouraging Children To Learn,

“Discouragement is a basic factor in all deviations, deficiencies and failures with
the exception of brain damage and mental deficiency. Wrongdoing takes so much
persistence, endurance and self-sacrifice that no one would choose it unless he
felt that he had no alternative. However, there is one great lure in maladjustment
and deviation. It is easy to get special glory, attention and power through
wrongdoing.

To excel socially, academically or athletically requires tremendous effort, in-
dustry and native ability; for everyone who succeeds, literally thousands see no
such chance. But they toe, can be something special, be admired by peers, feel
important and gain status merely by defeating the adults and violating their
commands. The switch to socially unacceptable behavior is the most frequent
consequence cf discouragement.

The courage to do battle with life on a socially acceptable basis must be acquired
early in life. It is therefore, extremely important that a child begin life under
encouraging circumstances so that he may develop a feeling of encouragement and
the habit of success. When a child succeeds in his early efforts, the pattern of success
is established and leads to self-confidence and success in later efforts.

WORK

The Brookhaven Project seeks to provide an early positive influence on each
child’s attitude toward work as the basis for accomplishment.

The experiences of each child in the Project will form the basis of his self-
fulfillment in the future regardless of whether his intelligence lies in his hands or in
his head.
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Dressing Frames

The child learns to fasten and unfasten his clothes on these simple wooden frames.
If he uses the material incorrectly his mistake is soon apparent to himself. These self
correcting materials give the children the comforting and rewarding experience of
working quietly by themselves without fear of a mistake being exposed to their
classmates. Such sen-sorial materials self-correcting and easily programmed are
consistent with the teaching machines of today.

There is a great need for increased utilization of teaching machines and
programs, automated learning for deprived children. Special education
programming can be geared to the culture and thinking of the deprived child.

Since the child can proceed at his own rate, there is less chance for the
development of shame or anxiety on the part of the slow youngster. Riessman
Frank, The Culturally Deprived Child. 

Geometrical Inserts 

Metal frames, with geometrical inserts which can be lifted out of the frame with a
small knob on the insert. The children can feel the form and outline or trace them
with a pencil. At first the children merely fill in the outlines with pencil, but as they
become more adept at handling the forms the combine them with each other gradually
discovering more and more possibilities.

...discovery is in its essence a matter of rearranging or transforming evidence in
such a way that one is enabled to go beyond the evidence to new insights . to the
degree that one is able to approach learning as a task of discovering something:
rather than learning about it, to that degree the child will be rewarded by
discovery itself.  Bruner, Jerome S., On Knowing (1962), Harvard University
Press, Cambridge

Around the Room: the “Geography” of the prepared environment.

Young children seem to work most comfortably on the floor and ample space must
be provided to allow for traffic to flow around them. The tables and chairs must be
easily lifted and moved by the child. Small mats or rugs, approximately two by three
feet in size, that the children can roll and unroll easily by themselves, should be
provided for the children to sit on and work, not only protecting the child from a cold
floor but defining the work area, protecting the materials the child is using and
providing the child with a structured extension of himself.
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In the ideal classroom, their would be a coat closet in the anteroom, but if this is not
practical, then a section of the room must be reserved for the storage of the child’s
personal property—a hook for his jacket, a place for his overshoes, and a cubicle or
drawer for his own ‘work’ and ‘possessions.’

Another section of the room must be devoted to the exercises of practical life,
providing a place for the care of the child and the environment. Each child will have
his own personal comb, hand towel and soap. There will be shoe polishing
equipment, as well as the mops, brooms, dust cloths and scrub brushes and buckets,
all easily manipulated by the children in order that they may care for the general
maintenance of their own classroom.

Low shelves should be built around the room enabling the child to reach
comfortably for any apparatus he might need and just as easily return the item to its
proper place. Color coding is provided to help the young child with the orderly return
of materials—one of the basic ground rules of Dr. Montessori’s prepared
environment. The scrub bucket might have a red trim to match the red mark on the
spot where it is to be stored and returned after use.

Such color coding is in reality a preliminary matching exercise in preparation for
the reading experience. Reading is simply the decoding of symbols. In the prepared
environment the young child begins to think in terms of symbols, and comprehend
the message of symbols—red marks the spot—every routine action a structured
exercise. In the everyday chaotic environment of the child, the structured exercises
of the program will furnish the basic experiential background for reading and other
scholastic activities.

GOALS OF THE PROPOSED CURRICULUM

I. To help each child develop a positive self image and encourage in each child the
foundation for independent thought and action.

II. To develop in each child an awareness and understanding of his environment.

III. To improve communication skills, perceptual awareness, and motor coordination
increasing the level of each child’s readiness for school achievement and
participation in community activities.

IV. To develop in each child the ability to think quantitatively; understand the
structure of the number system and the logic of the arithmetic operations.

V To foster aesthetic values through experiences in art and music.

VI. To promote good health in the children and encourage physical development.
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GOAL I. To help each child develop a positive self-image and encourage in each
child the foundation for independent thought and action.

Erik Erkson has observed that in the development of ego identity, an integral part
of the healthy personality, there are three successive stages of development for the
child—basic trust; autonomy; and initiative. 

Basic trust begins in infancy with the child’s relationship to his ‘always there’
mother, and extends ultimately to his relationships with others.

The child’s first sense of autonomy appears when he takes his first unaided steps,
and repeats itself often as he insists on ‘doing it by himself.’

The development of self concepts through sensory-motor experiences may be the
basis of the child’s awareness of himself as an emergent adult. The development of
self concepts also serves as the basis for the child’s ability to relate in a group, for not
until the child is able te master himself, and develop an understanding, even sub-
consciously, of his responsibilities as well as his rights, can he begin to understand
the needs of others.

When the small child achieves an awareness of his own identity, he is then ready
to investigate the world around him and wonder about his place in it.

There are several techniques to assist the child to see himself as an individual:    
                   .

C Pictorial displays showing a variety of ethnic groups of children, family groups,
and community groups in a variety of activities, at work, at play, at home, at
school, at worship, and so on.

C Full length mirrors in halls and lavatories, easily accessible to the child as he enters
the school in outdoor clothing, after he has taken off his coat, scarf, boots and other
outerwear; and as he goes about the various activities of his school day, seeing
similarities and differences among members of his peer group, faculty, and visitors.

C Full-view photographs of each individual child, taken in school, preferably with
some form of Polaroid camera. The photographs may be used for basic
identification of self; taped on the doors. of the ‘cubbies’ where each child keeps
his outdoor clothing or personal articles. Photographs of each individual child
engaged in school activities with other members. of the group could be posted at
eye level about the classroom.

C Individual wrapping paper images to which the child can later ‘map’ himself in a
one-to-one relationship could be placed at child level along a corridor of the school.
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To make the images, use a roll of Kraft wrapping paper; prepare a piece about a
foot longer than the child, have him lie down on the paper, then trace his body
outline using a Magic Marker and, depending upon the, child’s ability, with
scissors, either cut out the outline or have the child do this for himself. The child
may color in the details of himself as he sees himself.  These ‘self-portraits’ can be
mounted.

C Certain games and songs are appropriate in aiding the child to develop an
understanding of his environment. Many different people from many, far-away
lands have given our children of America Story-songs for singing,; games and
rhymes; riddles for guessing. This is our Folklore—a rich soil in which cur boys
and girls can grow, discovering their heritage. 

Over the years of our country’s history, as newcomers made this their native land,
and children of each generation played together, by word of mouth—from lip to
ear, the children have gathered our folklore. Songs that mothers sang long ago in
the twilight hills of Kentucky, games played in the schoolyard of a little town in
Illinois, Rhymes and jingles changed through the summer night on the sidewalks
of New York, tales told by the hearthside in the great Northwest, our American
Folklore.

For the children of this project whose needs are special, every opportunity must be
explored which will give them new experiences in hearing and using words, in
perceiving ideas and in recalling and making associations.

Cultural anthropologists say that play is a means of transmitting cultural values and
patterns cf behavior, especially with children. These rhymes and verses—our
folklore—are a product of our culture and many were originally created by
children. The main purpose of teaching the children these simple rhymes and
riddles and having them use them in play has been to stimulate learning. Needless
to say, the child’s enjoyment of the material is the first step in this direction.

C Daily living activities including washing, dusting, buttoning and the activities of
practical life structured to enable the child to gain confidence in himself through
successful completion of work meaningful to him. These daily living activities also
provide enrichment cf perception and vocabulary.

GOAL II. To develop in each child an awareness and understanding of his
environment.

The first consideration in this area is the classroom itself. The classrooms of the
Brookhaven project will be well structured and for the purpose of this paper shall be
referred to as the ‘prepared environment.’
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The Teacher is the preparer of the environment. She is the programmer with regard
to materials and lessons. She is also the exemplar in that she is a model for the child
to emulate. Probably most important of all, the Teacher is an observer who is able to
arrive at evaluations of the child’s development by observing him. It has been pointed
out that observation is a form of peda-gOgy.

The Teacher will act as the bridge from the smaller world of the home to the larger
world of the school. For the children participating in this program, this transition
marks a significant milestone in their development. Each day the child’s energies
must be redirected from the home to that of the school, then back again to the home.
The gradual awakening in the child of a healthy self-esteem will assure him of
successful adaptation to different environmental situations.

Fundamental in the philosophy behind the establishment of a program for the
Brookhaven Project is the belief that the child must first learn who he is and how to
get along with himself before he is capable of becoming aware of the existence of
anyone else. 

Thus, preparing the environment involves the establishment of the ground rules of
human behavior. These limit the child’s activities, He is taught not to touch another
child’s work, and although the apparatus and materials in the classroom is so
arranged that it is accessible to the child at any time, the child is taught that there is
a proper time and a proper use for each item. The child is given the absolute
responsibility of returning ,any item he may use to the place from which he took it.

Within the prepared environment there is a limited amount of apparatus, enabling
the environment to work to teach the child a basic aspect: of social living—he is
compelled to wait his turn to use the item.

Within the prepared environment, the children are trained to care for the classroom
itself. If, for example, a child should spill something, he knows how to clean it up by
himself without depending upon the Teacher for help, and without the feeling of
having done something terribly wrong. The child’s education in the practical aspects
of daily life encourages him to become less restricted in his activities and to feel more
secure in handling the materials necessary for his classroom activities.

Technical facility frees creative spirit. In order to develop the child’s awareness of
the environment outside his home and classroom, field trips are proposed to enable
each child to experience at first hand some of the extensions of his home and
classroom environment.

The number of suitable places for excursions multiplies as the child’s home and
experiential background diminishes. By means of a variety of local field trips the
gaps in the experiential background of each child in the Project should be filled.
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One of the first field trips will be to a local grocery store.

Preceding the actual excursion, certain basic preparations are mandatory in order
to insure the fullest possible enrichment of each child’s experience by means of the
trip.

C Naming foods served at lunch and identifying them as they would appear in glass
jars, tin cans and other containers in the store, with preparation of a mural which
might be a large collage of pictures cut from advertisements hung along the wall
near the dining area.

C Group discussions centered about pictures of food cut from advertisements and
pasted on uniform sized cards. On each card a particular food would be displayed
in both its grocery store and dining room forms. (a can of soup and a bowl of
steaming soup; an orange or can of frozen orange juice and a glass. of orange juice)

C Sample foods in their raw and processed forms, especially those foods with which
the children may have had little or no experience, will be brought to school.,
discussed and where possible, sampled. (a coconut, shredded coconut in a package,
a coconut candy bar)

C Selection of food items to be purchased by the children at the store on the field trip
such as the ingredients for a simple vegetable soup which the children could help
to prepare themselves at school.

GOAL III. To improve communications skills, perceptual awareness, and motor
coordination increasing the level of each child’s readiness for school achievement
and participation in community activities.

The use of the Teacher as a language model is perhaps the most important path to
this goal.

Normally an activity is started when the child can respond to it, however, with the
children from limited backgrounds in this program, because they have not had the
opportunity to learn and understand the use of language to the extent of more
advantaged children, the Project program must provide patterns which will make it
possible for these children to respond.’ Much time may have to be taken for the
process of ‘input’ before we can expect adequate responses from the children.

Beginning with the language or verbal facility each child has, the Teacher must
gradually extend this facility and enlarge his vocabulary. In a certain sense, this pre-
school program could be called a time for language training, training which, of
necessity, must be carefully programmed. The techniques and experiences provided
the child must stress the visual and auditory senses, with physical involvement and
activity of the whole child.
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Among the proposed activities to attain this goal are:

C Conversations in order to improve several areas of communication: listening,
talking and vocabulary enrichment for concept building. When these conversations
are teacher directed, emphasis will be placed upon patterns of courtesy.

C Reading well chosen story books to and with the children in order to establish
respect for books and a love of reading. The known backgrounds and experiences
of the children will be taken into account in the selection of books, following the
principle that the Project programs will begin at the individual child’s level and
proceed from that point toward the entrance level of the public school systems.

C Simple nursery songs and folk songs to encourage the children to learn words and
their meanings quickly.

C Dramatization and role playing will be another avenue for vocabulary enrichment.
Research done at the Institute for Developmental Studies has shown that the verbal
performance of children from experientially deprived backgrounds is markedly
improved in the discussion following the role-playing session. The books Caps For
Sale, is an excellent story to use as an introduction to dramatization. The acting out
of this delightful story may be done as a group. The use of telephones, puppets,
masks, objects in the doll corner, and other props aid the children in expressing
themselves verbally.

C Poetry will be used to broaden the scope of the child’s language experience.
Reciting to memorize couplets will be encouraged.

C The field trips will be utilized to provide direct, personal experiences on which to
develop concepts from which to build language.

C Well chosen recordings will be used to develop listening skills. Songs that refer to
familiar things will be used as basic introductions to musical form.

C Pictures and small objects will be used to provide vocabulary enrichment.

C Collections of common object pictures and miniatures of common objects, boxed
in categories (clothing, foods, pets, &c) teach word meanings. Games using several
of these boxes in classifying those objects provide additional learning experiences
in language.

C Interpreting pictures on the bulletin boards and the drawings of the children. will
afford further opportunities for vocabulary enrichment. Questions by the Teacher
can be used to unfold the sequence of the illustrated story.

C Games that involve listening, carrying out directions, hiding and finding, rhyming,
and other activities will be used to develop language abilities. Many of these “pre-
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reading” suggestions, as described in Russell’s Reading Aids and Listening Aids,
will be incorporated in the instructional program.

C Some of the techniques used to develop visual discernment develop the skills
necessary for reading and increase the level of reading readiness.

C Matching exercises are one of the most primitive forms of reading, the relating of
symbols of identical properties to each other. The color tablets will be used as the
simplest form of matching.

C Classification of pictures beginning with the simpler lotto games, which are easily
reconstructed to provide control of error, will be part of the reading preparedness
program.

C The sensory materials specially designed to progressively lead the child to an
acuity in classification of the objects in his environment, will be used to teach
many of the pre-reading skills.

C The concept of rough and smooth is communicated (as difference) to the child
using sandpaper and finely polished wood surfaces; the concept of large and small
(as difference) by graduated blocks and cylinders. Further refinement of slight.
differences will be developed through the grading of shades of a single color.

Appealing to the young child through sensory stimulation, these materials
prepare him for mere complicated learning efforts later on and at the same time play
an important role in vocabulary building using these and other materials in the area
of sensorial development, children improve hand-eye coordination, small muscle
coordination and practice cortical opposition of the thumb and finger in preparation
for writing. The Teacher, acting as a model presents the materials using care in
keeping the principle of left-right directionality in mind.

C The development of auditory memory and the ability to distinguish sounds by
listening and organizing the sounds of the environment through the use of musical
instruments and the identification of simple melodies and rhythms. Using the sound
boxes arid bells arid bars developed by Dr. Maria Montessori to teach the concepts
of loudness and softness; pitch and tone.

C Activities designed to develop in the child control of his hands in preparation for
writing. Drawing, scissor-cutting, hammering, manipulation cf knobbed objects.
The use of kinesthetic letters to train the arm and hand more specifically for
writing, with lightness of touch stressed.
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Sandpaper Letters

Sandpaper letters, two fingers wide, mounted on cardboard. By tracing them with
his fingers and hearing the sound associated with the letter, the child learns to
recognize the alphabet, not only through his eyes and ears, but through his fingers.

The child develops a muscular memory of the form of the letters through touch, as
a preparation for writing. If the child’s fingers move off the sandpaper, he knows at
once by the different texture of the surface.

GOAL IV. To develop in each child the ability to think quantitatively; understand
the structure of the number system and the logic of the arithmetic operations.

In the pre-school program, the basic objective of mathematics instruction is
familiarity with the real number system and the main ideas of geometry, as well as
the principles, laws and properties of number as the basic rationale for the arithmetic
operations.

Whether one regards the physical manipulation of sensorial materials as aids to
effective communication between teacher and child, or as means to increase
motivation, the conclusion is inescapable that children with limited experiential
backgrounds study mathematics more effectively when they have the opportunity to
handle suitable sensory materials.

READINESS  

The concept of readiness applies to the learning of elementary school mathematics
as well as to reading. In Clark and Eads book, Guiding Arithmetic Learning, the
authors state,

In general it can be said that readiness of any child for learning in any given field
of knowledge depends on:

1.  The background of experiences related to the field with which he approaches
the new work.

2.  His physical development, including visual and auditory perception and motor
development.

3.  His mental development, including intelligence level, maturation, concepts
and meanings.

4.  His language development including speech.

5.  His desire to learn and evidences of willingness to make an effort to learn.

6.  His emotional and social adjustment.
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GOAL V.  To foster aesthetic values through experiences in art and music, the
Program at the Brookhaven Project will emphasize structured learning experiences
in the areas of art and music.

ART

Art activities will be provided as part of the program at the Project, and after
demonstration by the Teacher, the children will be encouraged to return to simple art
activities, conducted in an organized manner, independent of the teacher’s direction.

Crayon and pencil work as a preparation for writing will be encouraged. Exercises
to develop both control and recognition of forms will be utilized.

The child’s appreciation of great art will be stimulated by encouraging
identification with scenes in great painting, such as Rembrandt’s Little Girl with a
Broom, and Van Gogh, The Old Shoes.

The activities of the art program are not intended to make the child an artist, but to
assist him in expressing ideas and emotions before he learns to write or verbalize
extensively. The artistic activities involving brush or crayon continue the
development of muscular control and coordination.

The effect of Art on poverty stricken children is dramatic. It is a means by which
they can participate in holidays and celebrations outside of their means or
environment, and with those families whose holiday food comes from charitable
donations, where the uncertainty and suspense surrounding the donation coupled with
the mixed feelings about accepting it, make the approaching holiday a source of
anxiety, the child’s participation in artistic endeavors directed toward the celebration
of the holiday, ease tensions and permit the child to relate to the entire community.

Artistic appreciation is a means by which the children with limited experiential
backgrounds may add to their awareness of the world and relate to the world at large
as seen through others eyes. Art activities should play a paramount role in alleviating
emotional. stress and preparing children for formal school.

MUSIC

The active enjoyment of music derived from personal participation is bound to be
a more stimulating experience that the mere passive pleasure of uniformed listening.
Nevertheless, each year, thousands of children are denied natural musical fulfillment
by discouragement in their early studies.

Music can best be understood by a child through movement, clapping hands,
marching, beating a drum, all in time to music can satisfy the child’s need for
rhythmic activities.
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In musical activities, for many children, the concepts of form, structure, poise and
rhythm, the eternal verities of all art, are most easily discerned and appreciated.

Some of the musical experiences planned for the children of this project include:

C Rhythm. Clapping, skipping, walking, running to develop rhythmic sense as well
as free interpretation of music leading to formation of rhythm band with the gradual
addition of instruments and discovery of talent among the individual children.

C Singing. Songs, melody, folk songs, nursery rhymes; gradual development of
original songs and the development of singing games.

C Listening to the sounds of the environment as well as the sounds of musical
instruments and recordings, developing musical vocabulary and the ability to
compare and distinguish sounds.

C Ear Training. The use of tuned bells and bars and other pre-instrumental materials
to train the ear for tone matching and musical dictation and act as the foundation
for discovery of keyboard harmony.

The Musical Experiences of the program will serve as a bridge between the large
muscle activity of “The Line” and the more intellectual activity of listening.

MUSCULAR EDUCATION

A study of children in the Lafayette, Indiana public school system, made by the
Indiana State Board of Health, and conducted by Professor N.C. Kephart and
Professor C.C. Cowell cf Purdue University indicated the possibility of predicting the
IQ on the basis of certain tests of muscular coordination.  For boys, the predictions
were accurate 82.2% of the time, and for girls, 85.7% of the time.

 In his book, The Slow Learner in the Classroom, Dr. Kephart states further that he
believes that the development cf perceptual-motor abilities has an effect upon
academic achievement, in that breakdowns in the orderly development of a child’s
learning in the early grades can be traced to a lack of earlier orderly development of
muscular control and coordination.

In the program for the Brookhaven Project, in order to provide for the orderly
development of muscular coordination, several simple exercises will be used.
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The Line

One of the most successful and one of the easiest to set up in the classroom, is
known as the “Line.” It is based on the well known fact that. children like to walk on
lines or fences and to balance themselves. The exercise helps to develop coordination
of body and perception and increase awareness of laterality as well as of balance.

All that is needed to present this exercise to a class is to draw a large ellipse on the
classroom floor with chalk, paint or tape. Masking tape wide enough for the child to
be able to place his foot on the center of the tape is particularly good.

The child walks on the line being careful to place one foot directly in front of the
other. Observation of the child while he does this exercise serves to show both his
deficiencies and his progress.

As the child’s skill increases, he may carry a glass of water in his hand, a flag or
a bell, or balance a bean bag on his head. If the child’s attention fails, the water may
spill, the beanbag fall or the bell tinkle. This particular exercise helps unstable and
poorly coordinated children develop better cooperation between mind and body.

Adding music to the exercise and encouraging the children to use simple rhythm
instruments such as triangle or drum encourage the development of a sense of rhythm
in the child.

The exercise had particular value on rainy days or days when the children cannot
participate in outdoor or active games. It provides a physical challenge and also acts
as a tension reliever.

Research has shown that as children improve in coordination, their readiness to
improve in other areas also occurs. Academic achievement apparently goes hand-in-
hand with muscular control and coordination, for as the child is able to free more and
more of his attention from the physical problems of movement he is able to direct his
attention toward other areas.

Hand and Foot Prints

...footprints or forms are arranged on a floor at irregular intervals, pointing in
different directions and taking unexpected turnings: and along these the pupil has
to tread his course, placing his feet exactly on the forms.

The act of directing each foot on each form is one of the best exercises for
limbs which previously escaped all control; but what a superior exercise for the
head above which has never suspected its regulating power. To walk among so
many difficulties is to think. Seguin, Eduard, Idiocy, and Its Treatment by the
Physiological Method, (1866) pages 75, 76
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AWARENESS OF THE WORLD THROUGH OUR SENSES

Many of the pioneers in the education of young children made us aware of how
important it is for young children to feel, to touch, to taste; in short to have
manipulative sensory experiences.

They believed that manipulative, sensory experiences could contribute to the
goal of intellectual development • there is today, however, distressing tendency
to lose sight of the real needs of children to fT be served and to let equipment
lead the program. Kenneth D. Wann, Fostering Intellectual Development in
Young Children.

The curriculum for the Brookhaven Town Project is designed to develop the
awareness of the children to the world about them through their senses.

Teacher Objectives. 

C To develop in each child an insight into the possibilities of his own capabilities.

C To encourage conscious use of these capabilities. To provide opportunities for the
exercise of judgment and discrimination through the use of eyes and ears.

C To contribute to confidence and self-concept by inviting the child’s communication
of ideas learned through application of his own visual and auditory perception.

C To increase vocabulary by developing an understanding of words an; ideas met in
activities involved in the unit.

C To reveal opportunities for personal satisfaction through the use of the eyes and
ears.

C To develop good work and play habits.

C To promote care of the eyes and ears.

* * *

[Lesson Plan Outlines Omitted]
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SOCIETAL PURPOSES OF THE PROJECT

C To provide a training facility, for young women of limited background, in the care
and education of young children.

C To develop marketable skills in these women and provide a source of skilled non-
professional day care aides for the community, adding to the Town’s industrial
potential and capabilities.

C To encourage proper work attitudes among the families of the children involved in
the Brookhaven Town Early Learning Program.

C To involve parents of the children involved in the Project in the care and education
of their own children and provide these parents with sufficient experiences to
develop responsible community attitudes.

C To direct the education of young mothers without a complete High School
Education toward development of proper attitudes toward work and education and
equip them with basic home-making and child care skills, in order that they may
support the formal pre-school program by their efforts at home with their own
children.

During the initial stages of the program, the women chosen from the categories of
unwed mothers; sole parents; high school dropouts and unemployable High School
graduates, should be from among the mothers of the children already selected for the
program.

A qualified psychologist should administer appropriate tests to screen out those
women who are retardates, organics or suffering from severe emotional disturbance.

A physician should administer a thorough physical examination with specific
attention to communicable diseases.

The women will be trained to assist in the presentation of the exercises of practical
daily life; elementary child care; and to serve as examples of personal courtesy and
the social graces.

Since most of these young women will be ill prepared to accept. or understand
extensive verbal instruction, the program must be based on education by
demonstration and essentially non-verbal in approach. Each woman must experience
the program activities for herself.

To reinforce the self-image of these women and develop group feeling, it is
suggested that a simple uniform for the women in training be adopted. It could be
styled much as a laboratory coat, but in color and with a distinctive emblem and
designation, such as C.D.S. (Child Development Specialist)
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What follows is a general outline of the program for these women and comments
on the general. community implications of it.

Food Preparation.

Proper Nutrition is a basic need of all children, and the particular need of many of
the children served in the Brookhaven Project. The women being trained as Child
Development Specialists will be taught to prepare wholesome breakfasts, snacks and
meals for the children and themselves.

As a part cf this program they will learn food values budget planning, meal
preparation and the beginnings of household science, while learning to serve and
watch over the interests of others. Through the skills developed in this portion of the
program, the women will be preparing for work in their own homes, the private
homes of others, and restaurants and other commercial establishments.

Personal Grooming and Hygiene.

In connection with food preparation and serving a program of good grooming and
personal hygiene will be presented.

Adult volunteers from the community as well as social workers will serve in
training and advisory capacities. The women of the program will be taught to
organize their outer selves and improve their own, personal lives as part of their
preparation for assisting the children in the project to do the same.

It is only through the development of an attractive self-image that these women can
concentrate on the more abstract areas of career training and care cf their homes.

By caring for the well being of the children in the program, the C.D.S. trainees can
both teach and learn, developing sound emotional relationships through the program.

The adult volunteers will provide special skills in training the women, but more
important, they will provide the stimulus and example cf daily application of the
principles being taught the CDS. trainees and enable these women to develop one-to-
one relationships outside their peer group during the work day.

Among the areas of the Educational Program for the Child Development Specialist
Trainees that should be considered are:

General Observation of Child Development.

The trainees should observe infants and young children under supervision in such
programs as the pre-natal and post-natal training clinics at the local hospitals; local
nursery schools and the public and parochial school kinder-gardens. Such observation
should be conducted under the supervision of a volunteer adult from the Project.

Survey of Children’s Cultural Materials.
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There is a vast array of children’s books, musical and story recordings, and suitable
art including painting, sculpture and other forms, which can be used to enhance and
broaden a child’s understanding and sensitivity to the world about him. These
materials can be used very effectively in child development experiences. The women
who will later participate in the instructional program for pre-school children must
have a first-hand knowledge of these materials.

Such a training program in the use of these cultural materials for children will also
serve to provide necessary experiential background to those women who need it
without embarrassing them by pointing out the need for remedial or enrichment work.

Laboratory in the Materials of Children’s Art.

The child’s need to explore and learn his world through creative artistic experiences
is crucial to healthy development and increased awareness, and since future Child
Development Specialists can be expected to direct and help others direct art lessons,
they themselves must learn to work with the materials properly. They must be given
the opportunity to work with clay, paint, chalk, crayons, papier mache, sand, plaster,
and other art media. Again the opportunity will be presented to remedy any
deficiencies in the experiential background of these trainees without embarrassment
to them. This first hand knowledge of materials can then be consolidated with other
work in teaching techniques.

A Survey of Science for Children.

The delay in teaching of science has already been remedied in many of our
elementary schools, however, the pre-school program of the Brookhaven Project
provides the opportunity to expose the children to basic experiments with magnets,
seeds, animal behavior, weather observations, the pattern of the seasons, and the use
of simple scientific instruments such as the magnifying glass and telescope,
thermometer and the like.

The C.D.S. Trainees will learn the simple experiments and develop the method of
making scientific observations of their own environment for the purpose of
awakening curiosity and interest in investigation among the children in their care.

Tutorial Program.

In order to consolidate the various learning experiences of the C.D.S. Trainees, a
tutorial program will be administered by the professional staff of the Project. The
program will be conducted in a non-evaluative atmosphere and designed to provide
experience in verbal activity to the trainees, many of whom will be relatively
inarticulate at the commencement of the program.

In addition to the basic objective cf providing the children from those families
unable to utilize fully the existing educational, economic social and cultural
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opportunities of the Community, with the means to succeed in the existing public and
parochial school systems and participate meaningfully in the Community experience,
the Project will serve the Community in a variety of .other ways.

C To develop materials, including, manuals, training techniques, and films, for the
training of non-professional members of the community in the care and education
of pre-school children, enabling them to implement the curriculum developed in
the Project and serve existing nursery schools, day care centers and church schools,
as well as the Public Schools where appropriate.

C To develop special programs centered about the education and care of pre-school
age children, for the following groups of women: unwed mothers; women who are
the only parent in a family; high school dropouts; and high school graduates
lacking employment skills, encouraging them to utilize existing community
opportunities for their own personal development and that of their children.

C To develop methods of mobilizing Community resources at all levels for the
implementation of the Project objectives.

C To extend Community involvement in the total :education of

its children.

A MOTHERS BANK

Much of the war on poverty must be a women’s war. An all out effort by the
women of Brookhaven Town must be made to win this War. The cultural and
financial resources of the Town of Brookhaven, the County of Suffolk or the Federal
Government are alone not enough to succeed, human resources must be utilized to
their fullest extent in the Community effort. A “Mothers Bank” serving the pre-school
centers established under the Brookhaven Project is a first step toward tapping the
vast potential of Brookhaven Town’s human resources.

The Mothers Bank can provide the security of the friendly voice, the kindly
manner, the respectful adult, the warm safe hand that leads to ‘special excursions,’
the one-to-one relationship that can be counted on and holds the promise of widened
horizons and enriching experiences.

The Mothers Bank respects the need for ‘spaces in togetherness.’ It does not
intrude. It is not emotionally upsetting. It is not gushy overdoting. But it does extend
the feeling of sincere fondness that young children are so quick to recognize as
genuine, and it does build mutual trust.

The Mothers Bank provides that extra special spur-of-the-moment excitement, as
hand in hand a volunteer from the “Bank” and a young child visit the steam shovel
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at work just down the street, the house being constructed on the next block; explore
the store that just opened; make that very special individual birthday trip.

The Mothers Bank volunteer is a woman free of the responsibility of pre-school age
children of her own, who finds herself the time and desire to assist in a very special,
yet limited, way in the growth of the children of the pre-school program.

A simple walk to a nearby place in the neighborhood, so often taken for granted,
is a trip to the great wide wonderful world to the child with a limited experiential
background. The identification of simple things along the way and the encouragement
from having an adult actually listen form the basis for success in the classroom
situation. The hand of a Mothers Bank volunteer leads the child beyond the confines
of his home and school into the community.

SLUMS

During the Thirties, our economy indicted itself by producing mass unemployment.
In recent years, the rise of slums provides a parallel outrage. In the Town of
Brookhaven, the slum problem is tucked away out of the sights and consideration of
most citizens.

It appears that Poverty, evidenced by the high and still rising cost of Welfare
services, has become the luxury item of our affluent society.

It is not enough that slum housing affects the lives of the people who must dwell
in them, but now the maintenance of such housing has become a considerable
element in the cost of welfare services.

A neighborhood already or fast becoming a slum, is a more effective teaching
system than a public school, and tends to defeat the efforts of public education long
before the child enters the kindergarten or first grade. As racial ghettoes, slums form
the basic element of Northern and urban Jim Crow. Slum dwellers are the least
prepared to take their place in a society already demanding higher and higher levels
of skill. Slum dwellers are becoming the parents of a hereditary underclass, with slum
housing becoming not a home, but a social prison.

The cost of slum housing to the community can be computed in many ways. It is
measurable in the dollars spent on Public Welfare for the people living there, and the
cost of special health, fire and police services required in the vain attempt to impose
order upon the systematic disorder of human misery.

The unmeasurable cost of slum housing lies in the perpetuation of the vicious circle
of Poverty—slum housing based on low incomes caused by lack of education based
on cultural deprivation caused by low incomes and slum housing.
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The Defense Department of the United States has finally developed a “systems”
approach to the problems of War. Ignoring traditional bureaucratic lines, the Defense
Department now establishes overall global goals, and then sets about logically and
rationally attaining them.

With the persistence of slum housing since the Second World War, it is obvious
that the problems of Poverty should be treated at least as systematically and
vigorously as the problems of defense.

Slum housing is not a single problem susceptible to a single solution. It will require
an integrated systems approach. There is no single municipal act that will abolish the
cause of slum housing—poverty. Public housing merely makes the slum permanent
but with an outer facade fashionable enough to ease the conscience of the citizens
passing by who do not have to live there. A whole range of programs attacking the
problem of poverty and its causes is necessary. The poor themselves must become
involved in the war against poverty and must be provided with the means and oppor-
tunity to become a part of the whole community.

There is not a major politician at Federal State or Local level of either political
party, who has not sounded the brave call to end the slums, but despite this
outpouring of rhetoric, the deterioration of housing in certain parts of our Town
continues.

By initiating the establishment of a Master Plan for Town growth and development,
and creation of the Long Range Study Committee, the Town of Brookhaven made its
first stride toward elimination of many of the roots of poverty and slum housing.,
Because so much has been said so nobly by so many, but so little has actually been
done, the mobilization of the Suffolk County Department of Welfare, the Suffolk
County Family Court and the Board of Cooperative Educational Services for the
Second Supervisory District by the Town of Brookhaven for the purpose of
establishing a pre-school education program and the development of community
improvement programs related to it, marks the first break in the vicious circle of
poverty in Suffolk County.

THE TEENAGERS

Teenagers tend to be confused, not so much because of inner psychological
conflict, but because in our society, they tend to be suspended between the play-
world of childhood and the work-world of adulthood. Lacking satisfactory status,
they often become irresponsible just at the time society and the Community demand
an increase in maturity from them.
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There is something to be said for the philosophy of apprenticeship even if not for
the way in which it has been carried out. It used to give the young person a special
status and recognition by the adult community.

Providing our own teenagers with real, rewarding responsibilities would help to
resolve some of the conflict between adolescents and adults.

The High School Dropout who marries and finds himself without marketable skills
is in a delicate as well as difficult situation. The problem is compounded when the
teenage wife becomes a mother and finds herself unable to cope with the problems
of her infant, much less those of her unemployed and probably unemployable
husband.

There is a definite need for special programs to help these young people while
recognizing their need for a status and identity of their own.

The proposed program for training Child Development Specialists in the Town of
Brookhaven serves the dual function of teaching skills and creating status; the
program would provide hope and self-respect to the young mother and encourage her
to continue the education and personal development of her young charges.
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